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ABSTRACT 

The primary goal of New York City*s Bilingual Pupil 

Services project was to improve the academic performance and 

linguistic proficiency of Spanish-speaking limited English proficient 
students in grades 1-6. The project was designed^ to achieve this goal 
through a program which trained and supervised bilingual 
paraprofessionals who provided direct instruction to students in 
designated classrooms in 14 districts throughout Hanhattan^ the 
Bronx, and Brooklyn. Through a rigorous selection and retention^ 
process^ structured inservice training sessions, and close ongoing 
supervision, paraprofessionals were guided by field instructional 
specialists toward becoming more knowledgeable, conscientious, and 
effective teacherSi in 1982-83, 55 paraprofessionals worked with 
1,210 students in 24 schools* Analysis of student achievement 
indicates that in all areas of the curriculum— English reading, 
Spanish reading, and math— and at all grade levels^ students 
demonstrated statistically significant gains; attendance was 
excellent. During the year, 17 of the participating paraprofessionals 
received their baccalaureate degrees as a result of their 
participation in this project; all are presently employed as fulltime 
teachers. And finally, the project had a sound management system with 
clearly articulated ixpectations and thorough recordkeeping^ which 
may in fact be the cornerstone of the project's success. Appendices 
to this evaluation report contain evaluation materials, a description 
of the recruitment, screening, and orientation of paraprofessionals, 
itiscrvice course syllabi, and workshop agenda. (CHS) 
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The BiTirigual Pupil Services project (B.P.S.j, fumded bf 
Chapter I, provided basic services to 1*210 Spanish^speaking studefits of 
limited English proficiency in grades one to six i These stydents were 
enrolted in 55 classes In 24 schools, ir» 14 comKahity school districts 
in the borcwghs of Hihhattan^ the BrmXt and Brodcl^n. The progran's 
naln purpose to Improve student achievefrtent irt the areas of English 
reai5:ftg, Spanish readHho, and raathenasics. 

In order to acconptisH this goal the project recruitedi trained* 
p]acM, and supervised SS paraprofessionals. Project staff Included a 
project direetbr-i ao assistant project director» three field instruc- 
tional specialists (F.IiS.). three admhistratlve wjrkers* All 
maintained close cooperation aad coordi(?atidh i^th partieipatihg schools 
and districts. 

The project had a well dive!ope<J and clearly articulated systan 
to select, train, and supervise the praprofessionals* Th^ were in 
cohstasit contsct with the field Jnstruetlehal specialists and received 
training at the school sites and at the central officCiClese records of 
the tr«iPi1ng and supervision were aaintained by all staff members. In 
fact, ir» the opinion of the evaluatfOR teas> the sound management system 
with eteiflf articulated expectatiofis and thorojgh record-keepirjg may be 
the cornefsicniS which has contributed to the success of the B.P.S. project. 

In *M areas of the curriculum English, Spahishj and matherjatics 
and at a'»l ^ride i(?velSi students demonstrated statisticaljy significant 
gains in tests o? reading in English and Spanish and in mathematics. 
Students fexhibit^ excellent attehdance rates ranging fron a Iw of 86 
percent to a high of 94 percent attendahcei 

During 1982-83, 17 of the participating paraprbfessiohals 
received their baccalaureate degree as a result of their participation 
in the project. All are presently empioyed as full-time teachers. 

The following recoaraehdatiohs are made for possible program 
improvement: 

--Allowing parapf jfessiohals to plan their lessons oh a uhit- 
by-uhit basis; 

--Integrating the monthly and weekly report forms to reduce thi 
amcuht of paperwork for the F.I.S, ; 

--Pairing hew with experienced paraprofessionals when miMmg 
placement assignments to provide additional learning and 
supervising experience for both groups* 
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Tf^e prodaction of this report, as of all O.E.E. Billnpaj Eau£a« 
tim Evaluatian Unit reports^ is th€ result of a cooperative effort of 
permanent staff arid eahsuUants. In addition to those \whose naraes appear 
on the cover, Karen Chas^n ha^ spent many hmr% ereating, correcting, and 
maintaining data files* Joseph Rivera has wrked intensely to produce, 
correct » duplicate* arid dissaBtnate reports. Kith'OUt their able and 
faithful participation, the m\t cotjid hot have handled such a large 
volume of work and still produced quality evaluation re^rts* 
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RItltmilAt PlJPIt SERVICES (R.P.S.) 



Proqraiii Location: 131 Livingston Street, Ronn 517 

Ri-boklyn, Hew York ll^ni 

Year of operation: l<?R?-«3i ninth year 

Target Populatian: I.PIO l.inited Fnglish Proficient 

(LEP) f.n.I.A. Chapter I eiiglM^ ptjpils in 
ies one to six 



Target Language: Spanish 
Proqran nirectdr: Celia M. Pelgado 

iNTRnniitTTinN 

The Ri lingual Pupil Services (R.P.S.) project was fdhded for 
fiscal year IQRS'-RS as a cbhtihuatibn grant under the provision of the 
Educational Consolidation and Imprdvemeht Act - Chapter I. this period 
completes the rtlnth cycle for which the program has been funded^ The 
P.P.S. project provides di^^?ct ihstrtictiohal services to an underachieving 
bilingual student population and operates within the nffice of Rilinpal 
Education (H.RsF.) of the Mew York City Publ ic Schools. The project's 
prifnary goal is to enlhance the acadefflie progress and linguistic skills 
of Chapter t-eligible Hispinic pi^pils of limited English proficiency 
(LEP). nurihg the IQRP-R^ school y^ar* the P.P.S. project offered 
bilingual instructional and supportive lervices to Hispanic i£P 

students in grades bn« to six* Student etigibility wis determined by 
achievetnent of at 1<»ast one year below grade level in ^^anish retifn<J 
and mathertaticSi a score below the twenty-first percentile on the 
rwglish version nf the Language Assessment Rattery (LAB), and a score b« 
the Spanish version o? the LAR which exceeded tne FngUii Icore. 



Program personnel, consisting of four professionals, provided 
paraprofessionals with a comprehensive program of on-site^ in-service 
tmininq workshops and individualize^ assistance in tfie classrdoK^^ 
Additionally, participants enqaqed in college course^ork through a ^o^fd 
of Fducatf on-sponsored programs All training activities were designed 
to develop teaching skills, an understanding of the foundations of Hi- 
lingual Pducatidn, and the development of skills in the use of curricula 
and materials In bilingual education; These activities were coordinated 
andhg project staffs n.R.F. personnel^ school district offices, schools, 
and colleges attended by the trainee^; The paraprofessionals were 
placed in 2^ schools in 14 community school districts (C;S;n;) in 
Hanhattan, Rrdhx, 9M Rrbdfelyh to assist in providing direct instructional 
services to students in the classroom; Through this eddrdinated effort, 
curricula and materials mr^ revised and developed, and parents were 
offered wcrksSops and driehtatfdh sessions* 

The purposes of this report are to describe project context ^ 
components^ participants^ ai^i activities: to report student achievement 
data; to analyze and ihterp^^et project and student achievement data; and 
to make recommendations for project improvement; 
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I. PPhfiRAM hESCRIPTinN 



the primary goal of the R.P.S. project was to Improve the 
acader\]c performance and lihqoistic prbficiency of unHerachievinq LEP 
pupils from Spanish-speaking households. The project was designed to 
achieve this goal through a program which trained and supervised bl- 
linqual paraprofessiohals who provided direct ihstructinn to students 
in designated elementary school classrooms. Through a rigorous selection 
and retention process, structiire<l in-service training sessions, anri 
close on-goinq supervision, pareprofessionals were guided by field 
iri^tructibhal specialists {F.I.SJ towards becoming more knowledgeable, 
conscientious, and effective teacHerSi 

The R.P.S. project had as additional goals the iHvblvement of 
parents in their children's education and the development of curricula 
and materials appropriate for the target population. 

the project stressed the following instructional and hbh- 
vnstnictional bbjectiv<»s: 

Instruct ignal Objectives 

n In Sp^nish>ead1ng, participating students would achieve a 
mean pbst-testrlw score that would surpass their pre-test 
score at an .ns level of statistical significance^ as 'measured 
by the Comprehensive Test af R^igl^ Skills ^ Fspanol ; 

In reading English, participating students would achie^ 
mean post-test raw score that would surpass their pre-test 
score at ah .ns level of statistical significance, as_ 
measured by the fompreh^nsive Tf%t <iLRa^stc Skills - Reading ; 
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3i Ifi mathanaticSj participating students would achieve a itiean 
post-test raw score that would surpass their mean pre-test 
score at aH .95 level Of statistical, significance as measured 
the Com fi^eheasiae^ Jfest^ ef Basle Skills - Mathematics . 

Paraprofessionals would participate in staff development activ- 
ities in which they would be supervised anrd trained in teaching English 
as a second language (E.Sib.). reading in the native and second language, 
and mathSTiatics to bilingual students; 

The project also had the following ancillary objsal&€s: 

1. Infonning parents of project activities and seeking their 
involvement J 

2i flevelbpihg bilingual currir.ular materials to meet 
the needs of the students served. 

pmmmmmiimiOH 

The Office of Bilingual Education (n.B.E.) is a central administrative 
unit witJtih the New York City Public Schools systan. As a staff develop- 
ment and instructional services project, B.P.S. is part of the Center 
for Staff development and Ihstrdctiohal Suppdrt Services of O.B.E. This 
center's major focus is to provide training to individuals Involved in 
teaching LEP students in the city's public schools. 

The B.P.S. project director reports to the director of the 
Center for Staff Developmentj who, in turn, reports to the director of 
d.B.E. The orgahizatibri of the B.P*S. project is illustrated in 
ngure 1. 
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FIGURE i 



Organization of the Bilingual Pujiil Services Project 
Under the Office of Bilingual EduCatidh 
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PROGRAM SITES 

The B.P.S. project provided each participating school with at 
least two foll-tiiiie screened and closely supervised paraprofessibnalsi 
who continuously received ih-serwiee training^ at no increase to the 
school district bU!^.fet. Therefore, selection as a project site was a 
positive and sought-after designation by many schools. 



Application for participation in the BsP^S* project Had to be 



initiated by the school district and had to include the reconrehdatidhs 
of the district superintendent and bilingual coordinator. Once partic- 
ipation was requested, the B.P.S. director, the assistant director, and 
an F.I.S. verified that the school met the following quali f icatiohs: 



1. a Chapter I school which had a structured bilingual 
program for more than one year; 

2. a cehceritration of LEP pupils; 

3. no duplicatibh of services (i*e.. Title VII) 
for program-eligible pupils; 

4i other supportive services were not available 
for program-eligible pupils; 

5. targeted pupils had scored below the twenty-first per- 



6i teachers and principal wanted the program and would comply 
with the paraprbfessibnals' heed for time to attend the 
required B.P.S. in-service training sessions and college 
courses; and 

7. th€f school and classrooms showed the greatest heed of all 
city schools requesting B.P.S. site designation. 



Project site designation was subject to change according to the 
school's student characteristics and needs. Such was the case In e.SiDi 



centile on the 




r± (LAB) and fell 
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7 where p.s. 27 experienced a drop In enrollment LEP pdplls and was 
replaced with PiSi 25* The actual number of classes served also depended 
upon the fiscal resources available to the BiP.S. project for the year. 

fable 1 lists the districts and schools participating in the 
B.P.S. project, as well as the district enrollments, Hispanic register^ 
and number of Hispanic pupils identified as eligible for bilingual In- 
struction under the Censent Secree Progr«n (see Aspira, et. aU, y. 
B oard of EducatioH, ^^^U ). The table Illustrates the distribution of 
project sites in relation to the number of Hispanic students eligible 
for services. 

Because paraprbfessibhals were widely dispersed throughout 24 
schools in 14 school districts, the B.P.S. project had clearly articulated 
activities to maintain and reinforce communication between the project 
sites and units within O.B.E. These activities enabled cluser control 
and Supervision. 

Specifieallyi the B.P.S. project staff maintained close and 6h- 
goinq communication with admi nistratbrs in each school, and to a lesspr 
extent with the administration of district bilingual prograniSi These 
included both written and telephone contactSi and neetings with school 
principals and teachers. The project director and the issistant had 
both visited and were familiar with all project sitesi The FsIsSii 
however, was the primary linlc beti^en the central office and the para- 
professionals. Approximately 75 percent of the F.IiS.s' time was spent 
at the project sites providing supervision and maintaining channels Of 
communication w^th local schools arRl district personnel. 
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TARtE 1 

Participating Community School Pistricts 



Number of 

nistrict - Hispanic z Fligible Pupils B.P.S. Project 
Pistrict Fnronment Fhrbllment In nistrict School Sites 



3M^ 


12,1?7 


4,713 




P.l45^ 


, P. 163 


m 


13,7F7 


8,162 


2,313 


P. 72, 


P.112, P.i55 


m 


1<J,3Q1 


14,811 


5,791 


IS.9R, 


P.28, P.192 




14,238 


0.473 


3,279 


P. 25, 


P.65 




21,117 


11, 2R? 


2,218 


P*6n, 


P/130 




2fi,Mq 


12, Q7? 


4,570 


P.90, 


P.114 




32,finR 


18,541 


4,164 


P.79, 


P.205A 




IB, 323 


in, 281 


2,170 


P.77, 


P.211 




lfi,R3R 


2,7Qn 




P.133 




14K 


lfl,47n 


12,608 


2s005 


P. 120 




15K 


20,360 


12,244 


2.353 


P.l 




17K 


25,879 


2,8ria 




P.18Q 




23K 


12,45n 


2,223 


MS 


P.155 




3?K 


I6,n2n 


11.^50 


2.726 


P.116 





^ Source . Affinual Pupil Ethnic Census, October 29, 1982, Office of Stu(if?nt 
Information Services, N.y.C. Roard of Educatirm. 

^(M = Manhattan, X = Bronx, K =Rrbbklyh)i 




IB 



Project staff »Uo collaborated witH other resouree arid training 
units wit*iin the community school districts, the Center for Staff 
nevelbpment i and with other agencies Involved in providing training 
workshops and conferences for the bilingual ediicatdri This cbbjjeratioh 
took the form of presenting at or participating in scheduled workshops 
and cdhferehces, arid informing and inviting paraprofeSSiona i and 
parents to participate in appropriate activities; 

Figure 2 illustrates the interorganizational articulation 
networks of the RiP.S, prbjecti 

FIfillRF ? 

Rilingual Pupil Services InterbrgaRi zatibhal Articulation Network 
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the fdlldwing were the B.P.S. project staff positions and the 
responsibilities and characteristics of each* 



cdordinations and supervision of the project and each of its ccwpdhents. 
She fahctidhed as program liaison with state and city officials ana 
evaluators in the administration of the project* the director has held 
this position for four years and has been with the project for over ten 
years. She is bilingual, holds B.A* and H*S* degrees, is certified as 
an administrator and supervisor, and has fourteen years of combined 
teaching arid supervision experience. 

Assistant Director 



of pupil services, iri-service training^ and parent/cOTjmunity activities 
with participating C.S.O.s and collides. The assistant acted as liaison 
between the project and school principals, and also assisted in the 
orientation and supervision of three field instructional specialists. 
The assistant is bilingual, hol^ B.A. arid M.S. degrees, and a certificate 
as an admiriistratdr arid supervisdr* and has n*ne years of teachirig 
experience. 



Field iristractidrial specialists must be bilingual {Spanish^ 
Erigiishj. be a tenured N.Y.C. licensed teacher, have a master's degree* 
arid at least five years ilf teaching experience. Under the supervision 



JLlreetdr 



The directdr was respdrilible fdr the dverall administration, 



The assistant director aided the director in the cddrdiriatieri 
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b"r the director and assistant director. We FiliSi team developed 
and provided a variety of In-service training activities for para- 
professionals In the are^is of readingi EiSits* mathOTat1-Si naterials 
develOpmenti and teeing. Additional duties included plenary sessions 
to design workshops; developiHg^ labtainlngi packagirig, and distributing 
Instructional materials; Insuring compliance with attendance, payroll, 
and testing requiremehns; as well as acting as liaison with district and 
school personnel. 

During 1982-83, the B.P.S. project had three field Ihstructibrial 
specialists. Each F.F.S. was responsible for eight schools within four 
or five districts, and supervised between 17 and 19 paraprdfesslonals. 
Table 2 presents the responsibilities of each F.I.S. during the academic 
year. 

Supervision of each F.I.S. was accomplished by oh-gOlng dialogue 
in addition to a systen of accouJitabll ity which included: 

weekly projection chart (see Appendix A); 
-- weekly summary of field visits (see Appendix B); 
-- daily sign-in at and call from school sltej 

dally log of activities; and 
-- paraprofessional evaluation check-list (see Appendix c). 

A 1981-82 effort to tiave each F.I.S. rejjort to project head- 
quarters at the beginning and end of each work day had re<fcced field 
time to approximately 60 percent. In 19^-83, the procedure was changed 
by having the F.I.S. go directly to the school, sign-in, then call 
B.P.S. headquarters. As a result, field time Was increased to 75 
percenti 



TABLE ? 

nistributlbn of Workload for F.I.S. 



f»umHer of 

F.I.S. nistrict School Paraprnfesslbhals/Rrarte Assignment 



3H 


145 


2 


2,fi 






3 


2,3,fi 


m 


7? 


t 


1,^ 




n? 


1 


2 




155 


2 


1.^ 






2 


3,4/5 




1 


3 


1*2^3 


32K 


116 


? 


2.Vfi 




qn 


2 


1.^ 




114 


Z 


1.3 


Ifix 


7<3 


3 


3*4,fi 




205A 


2 


2.3 


12X 


77 




1.3 




211 


? 


I.?' 


i4K 


i?n 


3 


1,4,5/fi 


23K 


155 


3 


2.3.4 


fiM 


28 


2 


2,3 




9fi 


4 


1,1.3.4 




19? 


2 


2.2 


7X 


25 


2 


4.6 




fi5 


2 


1.2 


RX 


fin 


3 


3*4.6 




130 


2 


2.4 




IRQ 


2 


1,2 



Total histricts « 14 
fetal ScHbbU * 24 
Total Paraprofessionals/ni asses = 55 
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Mild Ihstractidnal specialists wera required to make dally 
entnes into log books. WhlcH were checked weekly by the director and 
her assistant. The logs documentecJ all the F.I.S.'s activities at 
assigned project sites and at headquarters and contained Infomatlon on 
the school, the B.P.S. paraprofesslonals. as well as other data relevant 
to project Implementation. The logs also contained records of all 
contacts between the F.I.S. and site personnel. Including Interviews, 
observations, classroom descriptions. de«tonstrat1on lessons, distributed 
resources, and developed Beterlals,. Also Included were observations on 
Individual school situations which might have implications for the 
•'unctioning of the paraprofessionals. such as school support for bilingual 
educatldn. 

Although the record-fceeping was e^ensive. it insured that the 
F.I.S. could be contacted promptly. In addition, the records and logs 
later enabled the project to defend its dismissal of a paraprofess- 
lonal whose perfdmance was judged to be inappropriate, despite repeated 
efforts by the supervising F.I.S. (In the project's nine years this was 
the only paraprof essional to be dismissed. It should be noted that the 
selection of this individual was influenced by the Board of Eduction 
policy of first assigning displaced personnel before new hirlngs could 
be madesj 

In March. 1983. one F.I.S. left the project for a district 
level position. The duties of this Individual were completed by the 
assistant director for the renalndef of the acadenic year. However, to 
insure that the paraprofessionals' growth was correctly assessed, the 
departing F.I.S. completed evaluatfons based on eight months' perfonnance. 
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Paraprxxftssional 

Paraprofesslonals were selected on tHe basis of iriterviewHi 
oral arid written examlriatidns of SpahisH and English language proficiency, 
and consideration of their academic record. Those selected had at least 
fiO Cullege credit's > 3 conmitment to teaching, and were judged as being 
able to Implement the project* s instructional objectives. Appendix P 
presents a description of the process used to select the R.P-S, para* 
professibhaUi 

One of the primary responsibilities of tM ptiraprefes- ibftals 
was to provide bilingual instruction in E.S.L., reading, and mathematics 
tn LEP pupils. Pariprbfassibhals were also required to participate in 
the in-service training program. In addition, they cbhtihUed tb attend 
cbllege and make progress toward earning a bachelor's degree, state 
certiffcatibh, and city licenses* 

The project began the school year with 33 bh-gbing and 

17 hew paraprbfessibnals. An additional five paraprofesslbhals added 
during tbe year raised the total bf participants to S5. Forty-six of 
the paraprofessionals were female and nine were male^ Of 5? paraprb- 
fessibnals who responded to a project-developed questionnaire (see 
Affipeodix E), 30 were born in Puerto Ricb, 15 were bbrh In ffew York City 
of Hispanic parents ^ five were born in Santo Domingo, one was bbrh in 
Cuba, and bhe was bbrh in Ecuador. Their ages ranged from 21 to f53. 
Age^ however, did not seem to influence progress towards cbllege graduation 
or prbfessibnal development.^ 

Although paraprbfessibnals were free to attend any college, the 
Board of Education* s Career Training Program paid fbr up tb six credits 



per semester for eacH paraprof^ssional at my seh1(^r college of the City 
finiverslty of ftew York* Table 3 shows the dlstrlhbtibh of uhderqraduate 
credits by colleqes^ and Table 4 presents the distribution 6f earned 
colleqe credit by age of the paraprofessidilJlSi 

Length of time In the program ranged frm two mcftths (last 
hired) to six years (graduated), fable 5 shows the distribution of 
college credits completed by length of time In proqra/Hi Without excep- 
tldn^ progress towards completion of college is evident for parapro- 
fessionals who participated in the prdgrafn for the longest period of 
time, 

ParaprofessibnaU were also asked to rate their English and 
Spanish language proficiency ?h thie two receptive (listening and reading) 
and twb expressive (speaking and writing) skills on a scale of 
(passable) to -i** (excel le^it) (see Appendix £.) An analysis ^f their 
self-rated language proficiency by place of birth showed that chly one 
paraprofessmnal horn in New York City rj aimed no hiqh^r tSah in 
overall Spanish proficiency^ ^imlUrly^ one paraprofessional bom In 
Puerto Rico clain^d no higher than proficiency In English^ fable fi 
shows the difstribution 6f self^rat?^^ language proficiency by place of 
birth. 
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TABLE S 



nistribiitloii of iJnrtergraductt. r.redjts Completed 
by ParaprafesslbnaU by Cbllege* 
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nistrlbutldn of noiletie Credits By ftge 



Age of Pnlleqp r.redlts Coi^pleted 

Paraprofessionals fin-79 100-119 Ipn or more Subtotals 



Hndpr 2R 3 5 6? l'^ 

2a-3fi 1 5 a « 1? 

0 4 2 3 9 

43-^0 3 0 14 R 

Over 51 10 10 2 



Subtotals fi 13 14 17 



TABLE "5 



nistributlon of College Credits Completed* 
by Length of Time in Program 
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College Credits Compl eted 
Time in Program 60-79 80-99 100-119 120 or more totals 



2 mos. - 1 year *i 

1.1 to 2 years 3 

2,1 to 3 years 0 

3.1 to 4 years 0 

4.1 to 5 years 0 

5.1 to 6 years 0 



As of May* 1983. 
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(listrlbution of Self -Rated tahquage Proficiency 
by Place of RirtH 



Spanish Proficiency 
Rating^ 


English Prbfi 
Rating 


ciency 
a 


Place of RiPth 


2 


3 


i 


2 3 




Puerto Rico 








N=l N=q 


N=2n 






\n 


«3r. 


3^ 3(1?, 


m 


New York Hity 








N=3 


N=12 




47?, 


An 


2nr, 




S, homingo, Cuba, 




N=2 




N=l 




Ecuador 






7ir. 


\A% 




Hverall 


2% 


m 


fi7r- 


2*, ?B% 


73?, 



^Rating Scale: 1 « passable 
4 a excellent 



Adwinistratiye Staff 

ffdtninistrative staff included an accountant, a secretary, 
and a payroll secretary, who were respectively responsible for 
financial, secretariat, and clerical matters under the supervision 
of the director and assistant director. 
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II. mmm snnviTiES 

PLACFMEUt OF PAPAPRnFFf^f^inNAhS 

Efforts were made to place paraprbfessional s in classrbdnis 
where their sfeills ebuld be enhanced while at the same time their 
experience could Benefit the pupil Si A Field Placement Position Oues- 
tibnhaire was utilized for this purpose and is included as Appendix F; 

IN-SERVICE TRAIMINfi 

During the lQfi2-fi3 academic year, all -day (o a.m; to 3 pimi)* 
weekly, in-service training workshops were held at R.P.S. headquarters 
in Brooklyn. The workshops were designed hy the field ihstruetional 
specialists, in cbl lahoration with the director and assistant director, 
and utilized personnel 5bth within and butside the project. The workshops 
aimed at developing the skills necessary for teaching tFP pupils and for 
familiarizing paraprbfessibnals with curricula and resources appropriate 
for use with this populationi 

In addition to providing skills and knowledge fbr effectiive 
lesson planning, the weekly workshops also allowed the paraprofessibnal s , 
assistant director, director, and F.I.S. to establish rapport and 
provided! opportunities for paraprofessionals tb learn from one another* 
An evaluatbr observed comfbrtaHle dialogs and exchanges between the 
field instructional specialists and the paraprbfessibnals and amiong the 
paraprbfessibnals themselves. Paraprofessionals did nbt hesitate tb 
express their ideas or vblunteer their experiences to the F.I.S. 
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During the fall semester {Betdber 25* 1982 to February 7, 1983), 

13 all-day workshops were held each Monday for 17 hew paraprofessiehalSi 

The workshops were structured to provide the skills the new paraprofes- 

sionals needed for good instruction. Specifically, these skills included: 

li. diagnosis* principles, rationale, strategies, correct ibh; 
and materials for use in teaching reading in the native and 
second language; 

2. methodology and techniques in teaching mathonaties in English 
and Spanish; 

3. developmental stages, methodo1o©rj and techniques of teaching 
E.S.t.; and 

4. planning and implementing lessons in the three subject areas 
in the native and second language. 

(See Appendix G for syllabi for these fall in-service courses.) For the 

ranaihder of the school year, the new paraprbfessibhals had only to 

attend mbhthly Friday workshops. 

During the spring, 1983 sSnester (Febrjary 7 to Hay 9), ten 

workshops were held for 19 paraprofessionals approaching college graduation 

and pr6gr«n exits These workshops (see Apjjendix H) were geared tmirdsi 

1. integrating instruction of reading, writing* and mathematics 
for bilingual learners; 

2. creative approaches for enhancing instruction; 

3. assessment, diagnosis, and grouping strategies; and 
4* practical classroom manageiTieht techhiqueSi 

These paraprofessionals also attended monthly Friday workshops. 

In addition to the in-service training workshops, all-day work- 
shops were held once a month dh Fridays at BiP.S. headquarters. The 
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F.KS., assistant director, and director assessed and planned these 
nofithly workshops to address areas which required particalar emphasis 
as well as to deal with matters such as testing. All paraprofessionals 
were required to attend. Appendix I specifies the dates and cahtehts 
of these workshops. 

An evaluatbr attended one monthly workshop held in May at the 
Museum of Natural History, nyring this all-day workshop, paraprofes- 
sionals learned how to teach fractions through music^ and history and 
culture through crafts. Overall, the paraprofessionals reacted favorably 
to this workshop. 

Supervisiorv^ f Paraprofession a ls 

The B.P.S. project kept extensive records on the development of 
each paraprbfessional through: 

1. on-going informal assessments of performance ; 

7. the F.I.S. checklist; 

3. formal bbservatibhs; 

4. semi-annual evaluation by the cbbperatihg teacher; 

5. annual perfprmance evaluations conducted by the F.I. Si 
(see Appendix d); 

fi. psraprofessional 's daily and weekly plan book initialed by 
the teacher or F.I.S. (see Appendix K); 

7. pupil profiles kept by the paraprbfessional; and 
R. bi-weekly logs on individual pupil progress. 

A R.PiS. project-prepared paraprofessional manual provided 
detailed Instructions and forms required of the paraprofessionals. 
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tM<;TffnP.TtnflAh rnHPHHENT 

Paraprofesslonals were assiqned to work with blllhgUal teachers 
and were placed in classes of approximately 30 pupils, with the percent- 
ages of Hispanic students ranging from fi4 to 94 percent. Paraprofessionals 
worked within the classroom, usually in a designated area where small 
groups of students could wbric together* 

Each paraprofessional was required to provide instruction in 
reading ^nd mathematics to a total of ?2 students in groups ranging from 
four to eight, to alJ<jw as nwch individualization as possihle^ Though 
bcca*^ vrjhally altered to accommodate special activities or student needs, 
the typical paraprbfessibhaj schedule worked within the teacher's daily 
plan and roijtine. 

Materials utilized by the paraprofessionals Included cowier- 
c1 ally-prepared materials as prescribed by the teacher and/or the 
school, as well as self -developed materials. In addition to text^ and 
Hrioks provided hy the schools* the paraprofessionals utilized a variety 
of K^terials loaned from the RiPi^i materials center* Access to these 
materials was facilitated by the monthly workshops held at P*P;S. 
headquartersi 

The method of teaching reading in Spanish or English varied and 
iheVuded audib-Hhqual activitless oral patte'"'* drills, phonetic analysis, 
syntactic transformations, and the "cloze** cbmpletii^n procedure. There 
was evidence of Individualization of instruction^ 

Those paraprofessionals interviewed had clearly articulated 
personal instructional goals and objectives congruent with the project's 
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phildsbphyi It evident that the paraprofesslonals had internalized 
much of vi lat they had been trained to 60. 

An evaluator saw evidence of planning on a lesson-by-lessbn 
basis (as opposed to plahnihg by developroehtal units), the parapro- 
fessionals observed, however, seened to be limited by wtiat the teachers 
wanted then to teach. Paraprofesslenals do not ha?e the perogative to 
plan a unit of work per pUpil or group even though they may be cognizant 
of the pupils' needs and what the instructional goals should be for that 
child or group* 

PARENTAL INVOLVEMENT 

Parents of all pupils served by B.P.S. paraprofesslonals were 
invited to become part of Project Parents, another centralized project 
operating within O.B.E. Project Parents: Awareness, Education, In- 
volvement Program sponsored the fourth annual Hispanic parents' conference 
on education in November, 1982, which addressed issues such as gifted 
pupils, child develdpmehtj "prcinotf onal gates," and diploma requirements. 

In addition, parents were cbhsistehtly encouraged to become 
active within their respective schools and districts. Infdnnative 
literature on school district elections was dissetiinated to encourage 
such involvement. 

5I&E^£V£1.0PHENT 

Program staff participated in mbhthly* sometimes bi-monthly, 
in-service training sessions sponsored by the office, and others* that 
addressed specific training heeds. Topics covered included: 
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U SiB.E. Boals and ebjectwes for FT 1982-1983 

2. Managerial Training 

3. Bilingual Education: Testing and Evaluation 

4. E.S.L^ and Language Learning Through The Arts 

5. The BESIS Survey 

6. Bilingual Special Education: Ah Update 

7. Integration of Cul tore into the School Eur riculttra 

8. Citywide Bilingual Curriculum Conference 

9. Introduction To Computers 

10. Citywide Needs Assessment Conferencei Bilingual 
Education - 1983 and Beyond 



(See attached copy of Staff Bevel opment 
Calendar - Appendix M) 



B.P.S. staff demonstrated an on-going effort to improve the 



project by building into its workshop schedule a self-evaluation compo- 
nent. The last sorkshiop session in dune ws designated to review and 
evaluate all aspeets of the project. Specifically, these included: 
field assigronehts and visit; payrolls latehesSi absences mini- resource 
library; weekly in-service; monthly workshops; and evaluatidni 



Appendix t provides details of tasks and guide questions given 



to the groups for each specific component eylluated* B^P.S. staff 
analyzed these evaluations to identify possible new areas of concern and 
where apprdpriates to iricbrpdrate re'Jdmmendations into the subsequent 
year's workshops. 



ft questionnaire (see Appendix E) asked paraprdfessidhals to 



review some skill areas which teachers could develop in pupils and to 

rank them in order of irapdrtahce from "1" (important) to "3" (most important). 

A weighted average was used to analyze the responses. Table 7 shows the 



SELF-ASSESSMENT 
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overall rank order of skills which the p •*'*3prdfessidr<alS judged to bs 
needed by the pupils. 



the paraprofessionals were also asked to review a list of 
skills and attitudes teachers heed to ISe effecti"? and successful and 
to select and rite three areas in which they had growns A weighted 
average was used to calculate the responses. Table 8 shows, arranged 
in the resaltaht rank order, with the overall percentage alongside* 
the skills and attitudes paraprofessionals jadged to be necessai^ for 
effective teaching. 



Based dh this list, paraprofessionals were also asked to list 



personal goals for professional qrcmtfs daring the 1983-84 year^ A few 
examples fdildWi 



"One of my goaU is to individsvaliie pupil instruction according 
to pupil needs and interest.* 

"Help children to develop an awsreness of their individual 
differehees, and to respond positively to then." 



TABLE 7 



Overall Rank Order of Skills Pupils Need, 
As Judged by Paraprofessionals 




9. Oratory Scills 

10. Organization 

11. Governnent 
12.5 History 
12.5 Visual Arts 
14.5 Ethics 
14.5 Sports 
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*I plan to do Sry ihasters in aisijtlonatt^ handicapped eftiidren. 
f feel this Will lielp me io uhderstlnding children better, 
especially those with esotidhal problems * This should help my 
growth in my *ability to help children feel better abdat 
theijselves." 

"The 3 choices I have selected are my choices as nrast important. 
For example, classroom nahagemerit is of o^st importance 
before anything else can be done^ Also instilling positive 
attitiKles in the children you work srith so that instruction 
would be dpproAiHm with confidence. Creativity is something I 
will Mice ah effort to continue to in^rove In because I believe 
bdrifddre and rojtihes are tiachers' ehasiis." 

*This coming year will be ver^ challehglhg yeir for me because 
I might be in charge of my own classroom. I Ijcpe, I will be 
able to have the ability to examine and make Judg^nts about 
puplls*^ stfehgthSi ne^Si arid iriterestSi I also hope I will 
have th€ ability to seqoerice sJcills te be taught based Oh chiK 
developmental principles." 

These quotations typify the kinds of responses given by these 
fparaprofessiorials, thus iridicatlrig a group of future tiachirs who are 
sensitive to the needs of students and sware of major educational issues. 

Paraprbfessidrials were alsiS asked to cite examples of pupil 
learning beyond those presented by the statistical data* Below are some 
representative quotes. 



"Qrie dayi I saw a child tiachlrig ariiother child to drcpde a 
Bord. She les taking the phdhics flash cards arid telling her 
"look at the word, what do you see? How do ybo prbriourice the 
'c* with the 'a'? try to read it." 

"Hheri one of my chlldfiri was able to translate from English to 
Spanish the cbriversatibri his mother was havlrig with the principal, 
I just stayed there and listened to the child talking Iri both 
languages and I found the meaning and need of bilingual education 
programs." 

"Qrie such Iristarice I remembered was when one student from my 
groap demonstrated how to add fractl oris to a group of class- 
mates from the taore 'advancedl groups J had taught this lesson 
a few weeks back, another teacher was reviewing It with his 
grdopi Hy student was observing that th^ were having diffi- 
culty; he theri got op arid explairied the steps to follow to get 
the right answeri I was so proud that iriy 'slow* students had 
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TftBtF fl 



SIcills Attitudes ffeeded for Effective Teaching 
as ftanked Parsprefessiohals 



Panic Percent SIcills and Attitudes 

i ^4.6 ability to exafnine and laalce iudgements about 

pupils' strengths^ needs ^ and interests. 

? 2f5if4 ability to help children feel better about themselves^ 

3 classroom management, 

4 17i3 motivation to learn more about subject{s) I will 

teachi 

^ Ifi.n ability to incorporate pupils' interests into 

instruction. 

6.*; 1^.4 ability to sequence skills to be taught b^/sed 
on child development principles^ 

6.^ IB, 4 awareness of which instructional techniquies work 
for whomi 

« 11. «; ability to develop creative approaches for routine 

instruction. 

9 m.q development of skills ind criteria for selecting 

matAriaH and activUies* 

in in. 3 ability to coordinate educational activities with 

peers, teacher, pupils, administration. 

11 q^n ability to organize lessons logically, in sequence 

of increasing complexity^ 

12 7,7 ability to integrate training, theory in practice. 

13 7ii ability to organize my time. 

la ii^ abinty to analyze sub-tasks in subject to be 

taught (i.e., prerequisite skills)* 



ERIC 



-?7- 

35 



learned something that I had taught theft!*" 



"(Vie of the students went home arid taught a younger brother how 
to read in a storybook, how to count, and how to say certain 
phrases In English. It showed how Tnjotivated the student was 
during various lesSdhs and wanted to share the learnings," 

* There is a child who CMld njt grasp the concept of fractions. 
I found out he is absoluteir bananas oyer pbric chdps^ so I 
approached the problem by ;«ajcing (drawing) colorful pictures of 
'chtiiletas* and I was amazed at how much he improved. Later on 
1 found him ifl^rwisihg drawing 'chul etas' to attack the 
problems on his own." 



These quote' seem to provide evidence in addition to that presented by 
the mean gain scores that the instructional component of the B.P.S. project 
is successful in aiding LEP pupils attain academic and linguistic success* 
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in. ^^INDINRS 

fttufients Were assessed in EngHsh readingi Spanish reading* nnd 
mathematics. The Comprehensive t ^st of Basic Sicins (eiTiRsS.), Forn S, 
was used to measure achievement in all areas. The mathematics portion 
aas given in the students' dominant lahgoages 

The primary assessment procedure ^as the correlated i-test of 
C.T.R.S. raw scores by grade levels This statistical analysis tests 
whether the pre- and post-test scores differ at a level greater than 
ehahcci This approach does not represent an estimate of student cchieve- 
ment in the absence of the program. A stwewhat better est-.Mte may be 
made with the use Of Normal Curve Equivalents (M.C.E.s). An analysis of 
N.C.E. gains appears belewi 

Educational significance was detennined for each grade level by 
calculating ah "effect size," following the proce-rturA recommetided by 
Cohen.* Afl effect size for the correlated t^-test is an estimate in 
standard deviations, freed of sample size, ;*f the difference between 
means* Effect size provides additional substance to the analysis as it 
provides a yardstick for assessing resuUs independent of questions of 
statistical sig'nificince. Cohen's recooiwndations for interpretation 

of effect sizes is as follows: 

j?n i small effect size 
,Sh ■ moderate effect size 
i8n i large effect sire 

*Jacoh Cohen. Stalisticil Power Analysis for the Pehavi oral Sciences 
(Revised EditionTI^ New York, feademlc Press, 197? Chapter ?, 
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tables 9, in, and 11 contain -t-tests and effect sizes for raw 
seeres by qrsds l^vtl. 

Raw scores were converted to HS-iliS to compare the performance 
of R.P.S. students to the C.t.B.S. norns. N.C.E.s are equal -interval , 
hdrrialized standard scores with a mean of 5ft. Expressing raw scores in 
terns of M.C.E.s allows for cd^arison to the norining popdl ati bh when a 
nationally normed testj such as the C.T.R.S. is etJ^loyed, Thus, a 
student whose raw score is equivalent to an n.GiE. of 5n has Jehieved a 
score equal to the national average. Tables 12, 13, and 14 present 
student gains in the torttent areas expressed as N.C.E.s. toble 1*> 
contains enrollment and attendance information by scho&li 

As indicated in Table 9, the t^^tests for C.T.R.S. raw scores in 
English reading were statistically highly significant for all grades. 
Effect sizes for grades one throagh four were large, indicating highly 
significant gains Sn English reading. Effect sizes were moderate for 
grades five and six. 

tables in and 11 indicate that gains for all grades in Spanish 
reading and mathematics were quite substantial. Roth statistical signi- 
ficance and effect sizes were highly significant, the tables reporting 
raw score results indicate that program objectives were exceeded as in 
every single case ft^tistlcal significance was bettfr than called for. 
Many of the effect sizes were extraordinarily large, especially in the 
first three grades. 
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Tables 12, 13, arid 14 show meari* standard deviations , and gains 
expressed as H.^.E.s* Gains ranged fror "^inall {mat^iematics achievemerit 
by sixth qraders} to very substantial {for English reading in second 
grade) • r^ains in nathematics achievetnerit were very substaritial in the 
first three grades. Examination of the pre-test N.C;E.s for Spanish 
reading relative to pre-test N*r,E*s for English reading indicates that 
program itudents were generally Spanish dorninant and had fairly strong 
skills in Spanish. Prograrf students built on their base of Spanish 
language skills and made gains in all grades, which were especially 
impressive in the first through third grades. In all, program students 
showed strong patterns of achieveiwriti 

All three content areas showed a pattern of decreasirig N^r^Ei 
gains as grade level rose, this was at least partly a reflection of 
increased academic detnarids at the upper grade levels. Large initial 
gains also gave way to smaller ones as prograrfj students approached the 
mean l^.r^F. (which is 50h the national ^^erage. 



TABtE 9 



SiqntfiUfice of Totil Rai Score IMffirehces Betweeii initial 
and Finai Test Scores of Students with fiiil jiislKictiwial 
Treatneflt on the CJ.B.S, by Om^ and Test tevel 



Pre Jest Post4est ___ . _ . - 

j^^t " Standard Standard Mean Corr. T- Level of Educational 

t***! m(U> N ftean newiation San Deviation Difference Pre/post test Si&nificance Siqnificance 



B 1 301 H.ll 3?.;S 11.99 16.H7 .509 27.84 .OOOI l.fil 
C 2 m l%,2h 12.18 41.13 16.72 15.89 .618 23.33 .OOm 1.2n 
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I 1 19.46 /.34 30.16 10.90 10.70 .250 15.H2 .tlDOl .99 

I 4 117 27.94 11.57 37.49 14.82 9.55 .730 10.99 .0001 .94 



2 S 32 2H,97 11.66 . 36.09 15.10 7.13 .54i 3.06 .005 .54 



US 35.27 11.88 41.64 12.31 6.37 .652 7,34 .0001 
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TABLE 10 



Spanish Reading Achjevei(M?nt 

Sjqhlfkarice of Mean Total Ra^^ 

and Final Test. Scores.of Stodents Mitb FqII InstrQCtlorial 



Treatflient on the C J«B.S* Espanol by Grade and Test Level 








Pfe-Test 


Post. Test 












Test 








StAodard 




Standard 


iiean 


Cof 

Vwf If f 


T. 




cuuLOl lund 1 


Lev*?) 


Gfdde 


fl 


Mean 


neviatibh 


Mean 


Deviatioh 


Difference 


Pre/post 


test 


Siqnificarfce 


Siqnif icAnce 


B 


- 
1 


2% 


16.63 


7.70 


45.34 


14.64 


28.72 


.046 


30.44 


iOOOl 


1.7/ 


r 

u 


c 




30.12 


12.27 


46.02 


14.77 


i c tin 


.673 


27.76 


Mm 


1.42 


1 


J 


264 




9.65 


34.81 


14.41 


13.22 


;;523 


1?.25 


.0001 


1.06 


I 


4 


\Vl 


nM 


14.69 


39.20 


16.55 


7.33 


.791 


8.36 


.0001 


.71 


I 


5 


J2 


30.53 


10.66 


37.00 


11.23 


6.47 


.784 


5.08 


.onoi 


.90 


























2 


6 


134 


33.51 


11.12 


39.84 


12.04 


6.32 


.731 


8.58 


.0001 


.74 



























41 



ERIC 



■ 



nm 11 

HjtheiMtics Acttievenent 

Siijhiflcarice of Hejn totil fiw Score jiifjerencev Between |ni^ 
ah(i Final Test Scores of Students witn Full Instructional 
Treattiient on the C.T.B.S. by Grade and Test Level 

/ 



lest 
level 


Grad^ 


N 




Mean 


Standard 
Devi at ion 


Post-Test 
Standard 
Mean neviation 


Mean 

Difference 


Cdrr. 
Pre/post 


T- 

test 


Level of 
Siqnif icahce 


Ediicationai 
311)01 T icance 


6 


I 


?M1 


15.15 


/.H3 


33.10 


11. H5 


lf.95 




K it 






























C 


2 


ill 


?1.47 


8.BB 


36.20 


10.30 


i«.n 


.541 


30.84 


.0001 


1.59 


1 


3 


2bi 


2«.31 


11.56 


54.55 


i;.58 


26.24 


.345 


24.46 


.0001 


1.51 


i 


4 


\il 


4^.65 


16.21 


64.55 


19.29 


14.90 


.620 


11.09 


.0001 


;95 


2 


•> 


31 


45.52 


12.38 


60. S 7 


12.fl6 


15J5 


.544 


M4 


.0001 


!,2H 


2 


6 


135 


53;26 


13.02 


62.02 


13.95 


8./6 


.662 


9.16 


.()(M)1 


-Ji 
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TABLE 1? 



English Readiricj Achievement 

Significance of Differences Between Initial 
and Final Test Scores Expressed in Normal Curve Equivalents 
on the e.T.R.S., by Rrade and Test tevel 











(-Test 


Post -Test 




Test 








Standard 




Standard 


Mean 


tevel 


Rrade 


N 


Mean 


Deviation 


Mean 


Deviation 


Oi f f erence 


1^ 


V. 


? 


3«n 


25.Qn 




36.31 


Ifi.nfi 


10.41 


i 


3 




24.fiB 


12.73 


31.6<i 


11.94 


7.05 


1 


4 


137 


24*47 


12*RR 


29.46 


13.50 


4.99 


? 


S 


32 




14.5f5 


32.53 


17.40 


2.7R 


2 




135 


3(1.31 




34.53 


11.42 


4.21 


^First 


grade 


omitted 


as not 


all subtests administered. 
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TABLE 13 

Sjjanish Reading Achievenieht 

Significance of nifferences RetweM Initial and 

Final Test Score$_Expressed in Normal Curve Equivalents 
oh the CiTiRiSii hy Hrade and Test Level 









Pre 


-Test 


Post -Test 




Test 
Level 


" - 

Grade 


M 


Mean 


Standard 
Deviation 


Mean 


Standard 
Deviation 


Mean 

n J 

Pi fference 


R 


1 


294 


35*97 


21*46 


53.23 


17.42 


17.26 


c: 


2 


380 


3B.33 


Ifi.fiS 


44.29 


15.55 


8.96 


1 


3 


?fi4 


34.fS9 


15i2B 


43.38 


16*13 


9.30 


i 


i 


136 


39.24 


17.96 


42.4(1 


18; 11 


3.16 




5 


32 


41.7ft 


14. 2n 


44.34 


12.44 


2.56 



















? 6 134 40.01 10.52 42.46 9.78 2.45 



TARLE U 

Hlfithematics Achievement 

Significance of tlifferences Between Initial 
anid Final Test Scores Expressed in Normal Curve Equivalents 
on the GiTiB.S.i hy RraHe and test Level 









pre 


-Test 


Post -Test 




Test 








Standard 




Standard 


Mean 


Level 


Rrade 


N 


Mean 


Deviation 


Mean 


Deviation 


111 TTetTrnC© 


R 


1 


m 


33.17 


19. P7 


4R.30 


21. 6R 


15.13 


n 


? 




35.70 


1R.27 


49.59 


?0,41 


13.R9 


i 


3 


281 


25; 34 


14.74 


3R.45 


lfi.74 


13.11 


1 


4 


144 


32.20 


13.53 


3fi.l3 


16.99 


3;93 


?. 


5 


34 


40; 76 


13.49 


44i44 


17,33 


3.68 



2 fi 148 3S.ni 11.25 38.87 16.08 0;86 
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ftlthbugh there were no explict evaluatldn object1\?es concerning 



attendance rates, It was decided to compare the attendance rates of 
program students with that of the general school populations. Student 
attendance by district^ school i and grade is presented in fable IB. 
Attendance for the program as a whole was 89,74 percent with a range 
of 85. 7n percent to 84,26 percent when computed by school. 



rates of program students and the general school population. A result 
(i-value) sufficiently large to attain statistical significance indicates 
that th5 program attendance rate is not based on a representative sample 
of the school population* i.e.* that the two attendance rates are signlfi 
cantly different. The x-test results are presented in fable 16. fhe 
2-test f omul a is: 



where p=prbgram attendance^ P«schodl attendance rate; 0«(1-P)«the 
residual of P and n«the number of program students^ 

Examination of the results indicates that in all cases but two, 

tHe attendance rates of program students were higher than those of the 

corresponding school populations^ Except in one case* however* these 

differences were ir^ot large enougn to be considered statfstically sighifi 

cahti 



A z-test was used to examine the difference in attendance 
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TABLE 


15 




Prdgraifi Stddent 


Attendance by District* 


School i and Grade 


District 




School 


Grade 


N 


Attendance 




3 






150 






145 




62 


91.95 






2 


31 


93.87 






6 


31 


99.03 




163 




88 








1 


32 


89. ?1 






i 


29 


96.07 






6 


27 


91^56 


- 






169 


89.58 




72 




49 


93.78 






i 


21 


93*43 






3 


28 


94^04 




112 




53 


86.15 






1 


26 


87.38 






2 


27 


84.96 




155 




68 


87.90 






1 


35 


86*71 






2 


33 


89il5 







147 




28 




58 


94.26 




2 


32 


92*41 




3 


26 


96.54 


98 




89 


90.27 




i 


60 


89.37 




3 


29 


92.14 





7 






98 


89.90 






2S 




48 


92.08 








4 


32 


90.94 








6 


16 


94.38 






65 




5® 


87*80 








1 


28 


83*93 








2 


22 


92.73 
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Progratti Student Attendance by district. School, and Grade 

(Contrnued) 















District 


School 


Grade 


N 


Attendance 


8 






141 


88i47 




60 




83 


88v90 






3 


28 


86.00 






4 


31 


88. ?4 






6 


24 


92.25 




130 




58 


87*86 






2 


33 


88.21 






4 


25 


87.40 


9 






— 
102 


-- - - 

87i66 




90 




51 


89.55 






1 


23 


94.87 




_ _ _ 


3 


28 


85. 18 




114 




51 


85.76 






I 


24 


85.08 






3 


27 


86i37 


- - 


— 






168 


87.67 




79 


- 


102 


87*36 






3 


36 


84*69 






4 


37 


88il9 






S 


29 


89.62 




ZOS 




66 


88.14 






z 


35 


87.54 






3 


31 


88.81 


12 
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88.40 




77 




S9 


87.90 






i 


25 


84.72 






3 


34 


90i24 




til 




59 


88.90 






i 


25 


86.24 






2 


34 


90.85 
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Program Student Attendance bg District, School, and Grade 

(Continued) 



District 


ocnoo 1 


brao6 


n 




13 


133 




56 


88.02 






3 


28 


86.79 






*k 
















14 


120 




75 


90,51 






1 


26 


84.46 






4 


24 








5 
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6 


15 


94.67 


15 


1 




?b 








1 


ZZ 


QQ O t 

oo.qI 






2 


37 


91.14 






3 


31 


92.81 


17 




189 




47 


9y*oy 






1 


19 


on AA 

89. QO 








28 


91.68 


23 


155 




50 


89.94 






28 


87.54 






3 


22 


93.00 


32 


116 




60 


91.93 






2 


27 


93.11 






5 


18 


92.72 






6 


15 


88*87 


TOTAt 






1,525 


89.74 
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TABLE 16 



significance of the 'jjfferenc»» ^et^eeri the Attendance 
Percenta9e of Proirim Students and the Attendance 
Percentages of Each School 



School 


School 
Roster 


Prograni 
Roster 


School 
Attendance 


Pro^raiii 
Attendance 


I -0-H 


— 4 


1 — ^ 


i4S 


850 


62 


90.49 1 


1 9U55 1 


1 9,51 1 


1 0.392 1 
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88 


89^25 


92.44 


to. 75 


2.138 


.04 


72 


499 


45 


86.72 


93.78 


13.28 


1.456 


N,S. 


112 
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53 


82.86 


86.15 


17.14 




- 




573 


69 


84.37 


88.07 


15.63 


0.846 


M.S. 


CO 


1317 


59 


88.86 


94.31 


lUll 


1,331 


M.S. 


98 


1430 


89 


89.05 


90.27 


10,95 


0.369 
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1352 


5Qt 


88.00 


90.96 


12.00 j 


0.644 1 




25 
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— 




A- j>q« 


W.$. 


65 
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50 


83.3^ 


87.80 


16.16 


0,838 


N.S. 


60 
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83 


83.34 


88.90 ^ 


4^^«6- 


1.359 




13d 
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58 


85.91 


87.86 




0.427- 




^0 


-15»2 


51 
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89.55 


17.27 


1.289 


M.S. 


tu 


-1019 


51 
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85.76 


16.08 


^.458^ 




79 


1492 
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8S.47 


i^^a6 


1 14.53 1 


6.542 


M.S. 


205 





1 66 J 





88U4 





0^760 


M.S. 


— n — 


2140 


59 


86.55 


87.90 


13.45 


0.304 


M.S. 


211 i 
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59 


86.04 


88»^0 1 


13.96 


0.634 
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359 


-56 ^ 


8Sw38 


88 0^ 


11. €2 


-(IU)84 


M.S. 


— i2Q 1 


I — 549 




- -- 
U 86.34 


90.51 


13.66 


1.052 


M.S. 


- 1 - - 
1- 1 1136 


95 


88.72 
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--- 1 --- 
—455 ^-949 i 


-- 

1 51 
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116 1 715 


62 


8&.98 i 9K7? 




1 - 

o>m 1 fw,s. 



ERIC 



-42- 

50 



IV. rnNCuisrnNS anh RErnMHENPATinNS 



In the course of this evaluation^ It Is became evident that the 
Rlllrigoal Piipll Services project was helrt In high esteem both by the 
participating paraprofesslonals and the project site personnel. A sense 
of common purpose appears to permeate each person's efforts i and a 
conwnltment to high quality In education seems to motivate all program 
participants^ the project is most certainly providing quality bilingual 
Instruction to Improve IIP student achievement in the areas of reading, 
mathematics t and E.^.L.t and turning educational assistants into true 
prbfessibrialSi At the end of this academic year^ 17 paraprnfesslbrvals 
(31 percent) graduated from college and will he employed as teachers 
during the 19fi3-fi* school year* Twelve paraprofesslonals had taken the 
flew York City R1 lingual Common Branches license exam; in had taken the 
temporary per diem license exam; two had taken the Early Childhood 
license exam; one the Regular rommon Branches exam; an*1 one the teacher 
of Spanish license exam. 

through Its nine years of operation, the project has remained 
stable and structured^ yet constantly evolving to meet new challenges. 
??pec1any, althotjgh its werall goals and structure remains unchanged, 
the format and content of In-service training has been altered to meet 
the heeds of a changing popwlatloh and to reflect the results of on- 
going se1f-evi1uati6r.i 

Additionally^ the R.P.S. project is respected trfthiin the 
cbflplex bureiucracy of the city's school systern as an example of sotind 
maragement practices, careful supenrisioni good planning and implementa- 
tion^ close cooperatiw and coordination^ and good leadership* 

EKLC ^ 51 



The foM owing recomrneiirtatlrifis are made for possible program 
improvement: 

K Methiods i^iight be scuqht whereby teachers allow more experienced 
paraprofessidnals to plan by units a skill needed when they become 
teachers i 

A method might be found to condense required program docu- 
mentation of field work, to reduce the amount of paperwork how required 
of the field instructional specialists, 

3* In making paraprofessional assignmentSj efforts ttiight be 
made to place n^w paraprbfessiohals with experienced ones to provide 
additional learning experience for the newer prelect participants, as 
well as peer teaching and supervising experience for the more practiced 
paraprofessidnals. 



V. APPFNniCRS 



-ISrtlVlNSStON'STREETTTRWW.fHi HEW YORK 11201 
OFFieE OF BitlNOUM^ EDUCATION 
BltlNGOAt PtiPIt SlRVieES 
ROW 5ii 



FiEtb iNSTwcTiewAb specialists' summary of weekly field 



FIELD INSTRUCT I OMAL SPECIALISTS 



WEEK OF 



COOING SYSTEM: E-EXCELLENT G^SOOD PSFAIR N.l.sNEEDS IMPROVEMENT 0-UNS AT IS FACTORY 
OBSERVATIONS: PSpORHAL OBSEW/ATIOH j-IHFORMAL OBSERVATION 



ARAPROFESSIOMAL DATA 



F.f.Si/PARAPRdFESSIONAL CONFERlNeES 



ARAPROFESSlONAt 



DIST. 
SQ<. 



DATE 



OBSERVATION 



USSONS 
PLANS 



PUPILS 
LOGS 



pupils: 

PROFILES 



PUPIL 
AftEN. 



COMMENTS 
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nt:cri«es~nt"E»"Wnrrstn00E~rt»O0NNtL ' " HISCELLAREOUS 
- BftTA 



PERSON/TiTLE 


01 ST./ 

sefl. 


DATE 

..OF 
VISIT 


TQPieS DISCUSSES 


WORKSHOPS eivEN 


















































WORKSHOPS AtTENDE: 








- 




- 







































HIGHLIGHTlS) OF 
THE WEEK 










- 




















- 


















1 


PENDING 


• 










• 






• 












, . 
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htlNSUAt PUPIL SERPSCES 
EVAtUAtieN eHECKLIST 



DIST. 



SCHOOL- 



APPENDIX e 



-CLASS- 



mST. SPECIALIST 



n2t»ng Systen: 



Sate: 



E » Excellent 
R a ting 



F « Fair L^ * Unsatisfactory 

N. i. * Needs Inprovcrsent 



PodII Attendance 



Spanis h R ea ding - 



E.S.L> or English Rea d ing 



ttathematics 



pQpf 1 Profile Sheets 



SuDv. Conf . ^/te a cher 



Pupil Logs 



Additional Eooments; 



j have received and read thfs^ form; 
Oaie^^ : ' 




Spanish Reading 
£^,L. or English Readlng- 



Hathematlcs 




__Commehts: 



I have received and read this form: 



Revised 10/82 



ERIC 



BEST Gb^Y AV^iUBIi 



5B 



APPENDIX D 




Affl^I£8TATI0li OF PARAPROrESSIOWALS 



in 1989 tfie ppodcct received aoonsxiaately 100 aeoliMtions 
for 15 vacancies* All of the aooHcatits wre evaluated by the broject 
staffs The educational characteristics of the aoollcants were carefully 
considered In in effort to Identify each apbllcahfs strehqths and areas 
of needs and also to sscertaln the potential for success In teachlhoi 
The screening process «s cirrlid out In a well oroanized manner and 
includes the fblldwlnii steps {see Appendix B for saroles of screeninq 
initnjmnti): 

• The applicants were notified by wall to aooear at project 
headduarters. 

• Each applicant was administered a written short answer 

test In Inqllsh (Michigan Tjtt of Snollsh Lanquioe ProflclenevU 



They were also requested to write a 20n word co«vi)os1t1on In 
Enqllsh and one In Spanish. They were illCNed to select 
from elqht topic questldhSt four each in Inqllsh and Spanish. 
h typical Qutstlbh wis "^hat is the Iwoortanct of Incdrodrat* 
Inq a pttp11*s Interest In in Instrjctlonil prograi and h^ 
can this 5e accbnellshed?" 

• The applicants were Interviewed In both Enqlish and Sdihlshi 

- Flhanvi they were required to submit their cdlleoe trihscrldts. 
All applicants wJiri required to have a minimum of 68 coUeoe 
credits. 

• the test, conoosltions, and Interviews were scored. 



-50- 



EKLC 




- ft final determination was aade as to wnicH acoli cants would 
occuDy the vacancies. This detenrihation was wde witt 
the oarticioation of the whole B.P.S. oedadCKiical staff. 
Candidates were selected based dh their scores on the viM- 
ous ihstrwentSi dh the adolicahts* qrades on cblleiJi tran^ 
scripts, and the decree to which thi aopHcants orevided 
evidence of a desire to undertake and oerfonn tSe role o^ 
3^P.S. piriDfofessionalt includinq a c^aaritffent to take 
part In all scheduled trilnlftf acti»fties. 

m _ _ _ _______ 

Qriehtatidh was provided to ne« and old paraprofessionals in 
Septiemberi or at the tiim the new e^loyec entered the projects The 
orlehtatidh sessions covered a variety of topics. Included a«nQ these 
were: 

- Orientation to the Bilingual Puoil Services prdiect 
^ Duties and resoonsibilities of oariprofessiohils 

- Personnel procedures 

• Title I quidelihes and priorities 

^ Role of the ^.\.%. and other central office staff 
. Relationship of the B*P.S. ordiict to local district 

schools and dthir outside aatncits, such as the parent 

advisory arduos 
. Project ^^aluation procedure 

- Individual professional development 

- Schedules of ^ro.itct reports and activities 

. Statistical surveys pf pupils and oupn needs 

• In-service education oroaram 

i Basic classroom operations — Usson oUn brebaratlons 
O -51- 
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resources informatibn^ dattern drills, use of v^isual aids, 
control of classniora orouos* ouoil profiles 

• BiblldoraoHy and qldssary 

. Pre and dost testinq orocHures and schedules 

- Bilihdual Paraorofessional Advisory Coawittee 

• Persdhal conduct 

In Seoterter the school drincldals and directors of local 
bilihdual droafias sere Informed of which oaradrdfessidnals would be 
assidhed to ttwlr schools. New oaradrdfessidnals were dersdnally In- 
troduced by the F.I.S. to the directors and drincldals. nurihc this tlw 
the orincioals were oriented cdncernihq the resddhslbilltles of the oara- 
professionals and reminded of the schddl admi hi strati or •$ rcsodnsibility 
in adherinq to reOilatidhs qdverhinq the assiqnments of the 3.P.S. oara- 
o?i)fessiona1s. Amdhq these reoulatidhs wire inclurttd the followinq: 

- Under hd circiinstahcts may a oaraorofessional be left itone 
with children in a classroom. A teacher fwust suoervist the 
oaradrdfessidhal in the classroo^v at all times* 

- The daradrdfessidnal wst not he qiven duties which do not 
apdear in his/her job description unltss the drd.iect i$ 
cdhsulted of these first; for examole, no lunch dut.v. 

- The piriprofessionars time card and time sheet mit he 
siqned by the orincioal of the school and hrdudht to the 
centril office. If at any time this dutv is deltdlted to 
another individual, the central office staff must ot officia^v 
Informed. 
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- The bersorefessional »st resort aroBocly an4 recbrrt tiae 
accurately ubon arrival and eeoartorsi 

- AH oiradrdfessibnaU «usr follow aooroon ate bf-ocedtjre in 
reodrtlnq absences and latenessi TRe sctiool and the office 
■ust be notified wt tlw dav of the absence ar lateness. 

_ gAf.«gj^fg*s^gsals s bo qid avoid oetsi^ caMit«Rts that 
would make it Jiecessar^ for his/her to ridiiist a fissdification 
of f»is/her assignnent of days and hwjpSi ^ 

- The oaraorofes$ion«1 jaust provide the sch«c1 with schedules 
shcwinq essicn»ent of days and hours. 

i rsraprcfessionals wst take their cfeb-berleds at the sa« 
tlsne their coooeratihq tSadiers tafee tht«. At least ont of 
these oreo-oeriods ber week inust be a $ueer»isory conference 
t>etw«feft saraprbfessidnal and teacher. The topics discussed 
at the conference will be loooed bj the para professional end 
kept in a section of his/^er lesson plan notebook entitled 
"Supervisor^ Cohference with Coooeratinq Teacher"* 

- The particloatinq teacher and or suofsrvisbr with the approval 
of the pHncioil, wJ$t evaluate each parabrbfessional '$ work 
at least twice a year. The B.P.S. prdlect will Provide the 
official evaluation forro to be used* This appraisal should 
be subject to review and ahhbtat ion by the principal before 
it is forwarded to the project* 

i All pariprofessibnaVs will be observed fcrwally twice a year 
and infort^any several times durlno t»)e »«ar. The first 
fornal bbservatibn will take place from mld-Nb*e«nber to mii- 
Oecember, and the second bbServatioii will he from mid-April 
to mid-Hayi 

- Use of release tfme (for school related matters only) nwst 
6r approved by thi director. Paraorofessibnals are entitled 
to only 2 1/2 hours of release time a week* No reliisc time 

^ In excess of two and one half hours will be aobrbvid, 
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NEW YORK CITY PUBhie SEHOCLS 

BFFICE OF EbuCATidfCAL EVAtUATIQN 

iia tivihgstoh Street, Brooklyn, ftew York 11201 

O.E.E. BItlHSUAt iDUCfttlON EVALUAtlOM UN£T 
BItlMpy. PUPIL SESfiCES 
Pa raprof ess VoM} Quest i onna i re 
1982-1983 

Lengtft of time in program . : ■ 

Total number of college credits eoropleted by 6/30/83 . 

If gradaating. do you have a job for Septeuber 1983? — 

Position: ^..^ ^— 

Location: - 



Licenses held: 



Have you 
License: 
License: 
License: 



taken, or are you taking, a test for a teacher's liciinse? 

bate: — 

_ Date: -- 

Bate: - 



circle: Male 



Age 



Place of Birtn 



Rate your language proficiency: 
Passable 1 2 



Excellent 





Listening 


Speaking 


Reading 


Writing 


-'f''"""" 

Ehqlish - 
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tisted below are sane skin areas which teaclrjers can develop in 
PQOils. Select three (3) that you feel children need m order^to 
be effective adults 1h the 21st cefitury. Rank theS in order of 
rn^ortance fro© 1 (iunportant) to 3 {most important). 



cosxputer use 

cons ulner Ism 

ethfcs 

geography 

government 

history 

languages 

logic (i.e. ability to reason) 
mathematics 
oratory skills 
organization 



performing arts 
problem-solving 
reading 



scieifice 
sports 
visual arts 
writing skills 



We are trying to find examples of pupil growth in learning beyonc 
improved test performance. 

Take some time to reflect upon your stadefv,:;s. Can you thi^^^^ 
instances (other than during the lesson) *^f^^ ^^^^^ 
the app;ication/use/understahdihg of Si5?neth1ng ,you have taught him/her? 

Please write down one such ahecdele. 
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Listed below are sooe sJciT.s md attituiles teacrers need to be 
effective and successful . Read theia over carefully. Think oacit^ over 
tftis past lear. In which areas do you tiiinlt you have grown? Select 
three and ranfc then: 

sdffle groBth 1 2 3 most growth 

ability to analyze sub-tasks in subject to be taught (i.e. pre- 

requisite skills). 

ability to coordinate educational activities with peers* teacher, 
pupils, t(toihistratidh. 

classroon manageneht. 

ability to organize lessons logicallys in sequence of increasing 

complexity. 

iotivatioh to lea*^ swre about subject{s} I will teach. .. 

ability to sequence skills to be taught based oh child develop- 
mental principles* 

ability to develop creative approaches for routine ihstructidh. 

ability to integrste training, theory in practice. 

ability to help children feel better about theoiselves. 

_____ develop«eht of skills and criteria for selecting materials and 
activities. 

awareness of. which ihstructional techniques work for whom* 

ability to examine and make judgements about pupils' strengths. 

needs* and interests. 

ability to organize my time. 

ability to ihcorporate puplts* interests into instruction. 

other (specify) i;;;^,,,^, ^ 



using the areas above as a guide* write two personal goals 
your professional growth for academic year 1983-84. 
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Pl^ryy^ POSIXIOH QgEStTOSKAIHE 



Educ. Asst* 



Edac* Assoc*- 



What grad« have you taught «bile flayed at Bilinguat Pupil Services 
n.:.A ^ # of ««ths .. 

^- I of wmcEa — ■ 

Grad e — 

Srade - — 



# of taonths- 



What graae would you prefer for next year? 
Isc choice ■ ~ 



2txd choice^ 



3, What schools have you worked « while to BPS? ^specify b.rough5 



4 Whtch ".artlclpatinr *choot(.> is Ur«) t«st convenient for you to g« 
cS? (tt.c the^ 1*^ order from most to leait coaventent). 




5. U .heri M^ything .1.. that you would Uke u. to conilder In determining 
yotr field pUcetwnt for next year? 
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APPENDIX G 

OFFICE or BiLTNCt-AL EI>C:CATr<iS 
awtlDa. oir?A 



Ce>>r tM FOR STaTF DrCTCLOPMEST 

5Cj»f^fcrrTnc x>o tssTKCcnosAi. services 

•frOaaCT DUUTTDW 



tH-ScRV!C£ COURSE STtL/ffilS^ 
Fall 1982 Semester 



tn^lish As A Second tanguage 

Instructor: Miriam Mbrehb 



I . Course Objectives: 

1. To provide the students with the developrncntal stages 6F 
teaching English as a Second Language. 

2. To provide the stud«5Dts with the methodology and techniques 
of teaching English as a Second Language. 

3. to provide the students with the procedure of reading to 
the second language learner. 

k. To provide the students with audlo-t Ingual and visual- 
lingual activities. 

5. To prepare the students ih li^'fi writing of an E.S.L. lessen 
plan and its execution. 

1 1 . Sessions 

I " October 25, 1982 

I. Iritroductipn - Vocabulary Oevelopmcnt 

a. Dai iy routirie and classroom commands 

b. Class! f I cation 

c. Solch 1 5 St 
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2 - November t , 1982 

1 . Fuhctlbhai Dialbgues 

d« Classroom * Whbs^ whats» where » whehs^ hows 
b. Skit 

3 - November 8, 1982 

1 . Pattern Dri 1 Is 

a. signals 

b. sample dri I Is 

k - Novemljier 15 j 1982 

1. Pronounciation Drills 
a* Visoal*! ingual 
b. Aadio *1 tngaal 

5 - November 22, 1982 

1. Teaching Reading arid E.S.L. 

a. Basal Readers ^ Basic cons i derations 

6 - November 29. 1982 

1. Experience Chart 
- fbr whom? 

7 - becembf?r 6, 1982 

1. Writing and E.S.L. 

a. When? 

b. How? 

8 - BeceiSber 13. 1982 

1. Christmas Learning Centers 

9 - December 20. 1982 

1 . Games ^ Scxigs , Rhymes 

10 - January 10. 1983 

1, fc?*?tihg Lesson Plans 

a. Important Cbmpbhchts 

n - January 2^^, 1383 

K DeiTibhstratibh Lessons 

12 - January 31 . 1983 

1. Deabnstration Lessons 

13- February ?, 1983 

ii D«»istration Lessons 
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orfict or BtLiscuiL roucxrioN 



aWILJ)a orta 



CENTER rOR STaTF DC^-EUJPMENT 

'»i:rPFORTn'E aso rNSTRUcnoNAi. serxices 
BmnCGUAL PtTPIL SER\aCES 

CTLJA M. DEUlAOO 



IN-SERViC£ COURSE SYLLABUS 
£alJ-J982 Semester 

TEACHING READING SKIttS - ENStlSH/SPANlSfi 

Instructor: Eugenia Mbntalvc 

1. to fami 1 iartze participants with the principles and 
rationale for teachlng'the reading skuifs. 

2. to help participants develop various stratefles for 
teaching fi^iding. 

3. To hfe!9 :p8rtllc;pints develop skMIs in writing behavioral 
objmcttves for reading. 

k. To ej^ose ^arti CI pasts to the various means of diagnosing 
and correcting readThg difficulties. 

5. To help participants develop strategies for incoporating 
the reading skilly to the other curriculum areas. 

6. To expose participants to difficult ccrtfner|ca4 and 
teacher-made materials and their use in the classrcOT. 

7. To help participants develop skills |n creating and 
ihcorpbratihg reading ceiiters into the classroon. 
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I I . Cbi^rse Out-J-Uie : 

Session I - October 25 

1. Introduction to Course 
2i Reading and the bilingual child 
3. bef i^nitibn of terms 
k. Reading-Language Arts _ ^ 

5. Discuss sequential levels of Reading 

SklUs 

Sess ion i i - November 1 

Teaching Beginning Reading 

1. Reading instruction and young children 

2. Readiness for Reading 

3. Beginning Reading Instruction 
U,. Rclding to children 

Session^ [ Ix * November 8 

1. Diagnostic Testing 

a) informal reading iriveritbry (IRI) 

b) corrtnon reading errors 

2. Developing ^n IRI 
Session IV - November 15 
!• Olghbstlc teaching 

a) retiediatibn of carrion reading errors 

b) sample activities 

2. Standard i red Testing 

3. Teacher Judgement 

Session V - November 22 

1. Oral language developmeint 

2. Vocabulary development 

« 

ij sight v6cabu[ary 
bj meaning vocabulary 

c) sample activities 



SesSM:> n Vl Novenbcr 2^ 

(. Word attack skills 

^) Spanish pHbnics 
Engl ish phtaiics 
c) sample activiities 



1. Comprehension skllU 
a) brai reading 

bJ silent reading, j 
Janple activities 

f 4 

Session IX - December 13 ^- 

9 

1. Christmas tearalng Center j 

a) developrfent of arts and Ci'afts 
Session % - December 20 

1. Materials for teaching reading/approaches 

a) basal reader approach 

b) Ifnculstic approaches 

c) Individualized approach 

d) iaiigoage experjcnce approach/experience 

e) interest Inventories charts 

Sessic3h XI - January 10 
1. Reading Strategies 

a) Semantic Happing 

b) Semantic Nebbing 

Session • January 27 

1. Cbmponemts of a Comprehensive Program 

ai Personalized Instruction 

bi whole-group literature lesson 

c) Sustained Silent Heading 
dj Oral ReaSiog 

^) Writing 

f) Content Area Reading 

g) Projects 

Session xiU - January 31 

1 , Lessdh and Units 

a) Uniform daily lessons 

b) The mat 5c Units 

Session XLy - February 7 

K Creative Wri t ihg^enters 

2, Use of a classroom Library 

3, Literature and Storytell iihg 



1. Word attack skills 

Q a) structaral analyses 
FRIC contextual afialysis 

c) sample materrals 
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Sr* i-ORK Ctrt* FL'HUC'I^MUUUM 

OFFICE OF artJNGCAt EOtCCATlON 
ciNTER FOR sTAFr bi:viii5PHi:S't 

Kt*PPbRtl\"E A?Cb tNSTRCCTION At SCRVtCES 

BrLlNGUAL PlL^n. SERVICES 

CKIA M. DCZXAOO 
i>ti04SCT DrfiSCTDM 



IN-SERVICE COURSE SYLLABUS 
Fall '82 In'Service Sutline 



Hathenaclcs Methodology 



Instructor: Fernando Crespd 



1. To provide the participants with methodology ar.i techniques 
In teaching Hatfiematics in EnQtish and Spanish. 

2/ to assist participants in the selection evaluation and 

development of Matheftwitics materiatts and activities geared 
toward the heeds of ttie students, 

3. To provide participants with techniques for ihtcrgrating 
Mathematics into the various curriculum ^reas. 



\ I . Sessions 



1 - October 25, 1982 

1 . Introduct^^' 

a. terse Objectives 

b. Minimum Essentials by dxade 

c. Problems and JSt'elt ions _ 

d. ^bals and Guidelihes of Mathematics Prbgranis 
Meth6cc;?.tv^y for Elementary Math 

2 - Movenber 1, 1982 

1. Curriculyra Guides/teacheri Guides ^ 

a. Review of orgaii2£tion, content and information 
b* General Review of Lessoti Planning 
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Informal Testing 
Objectives 
b. Directions 

c; Rev I ew of Forma J / 1 n fo rmal Tes t s 
d; Development of Informal Test 



9 - 



10 - 



3 - November 8. !§82 

1. Sets 

a. One to oae correspondence 

b. Sub-scts/empty sets. 

c. Union/ intercept ion Sets 

2. Cardinal /Ordinal Numbers 

a. Counting and arranging number 

b. Relatldfishfps (>^^,< ) 

c. Odd/Even reunters 
d- Concept af zero 

k - Ncvcmbcr 15. 1982 

U Addition 

a. Properties of addiction 

b. Addition w/carry-over 

2. Subtractions 

a . inve rse oper at \ on of add . / sob t . 

b. Subtraction (^/exchange 

3. Place value/expanded notations 

5 - November 22. 1982 

I . Cuisinai re Rods 

6 - November 29. 1982 

1. Multiplication 

a. 9 X ruble 

b. Lattice Approach 



2. Mult. /Division 

a. properties _ _ 

b- Applying concepts of multiplication 



7 - December &. 1982 

I. Lesson Planning in Mathematics 

a. Objectives _ 

b. Development of Lesson Plans 



December I3i 1982 
1 . Learning Centers 
December 20, 1982 
1 . Metric System 
January 10. 1982 



11 - 



12 - 



13 



1. Ihtcrgrating Math in Curriculum Areas 
a. Reading 
5- E.S.L. 

Science 
d» Art 

e. Social Studies 

■J^hMMrf S^^i, 1933 

r. C-emi>^»stm\urt Lessons 

Januo^^;' 31. 1SB3 

1. Demonstr^tiijn Les^.i^5 

February 7, 1983 

1. Demonstration Lessons 



to division 
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APPENDIX H 




OFFICE OF BUiNGUAt EDUCATrON 



CENTER FOR STaTF DE\"±3U)P>lE.Nt 
h l-ppbRThnC jJcb INStRUCtlONAl. SERSnSS 

bk-inguaL pinpm services 

CWXJX M. DEX/^ADO 



IN-SERVICE C^RS t 



Spring 1983 Semester 

CradaatJng B.P^S. Paraprofessiphals: 
Meeting the Special Ne^Ss of L.E.P. Children 



General ^b_j^ctive5: 

- To help participants develop basic elements for compos! tion writing 
(Spanish/E jlJsh} in tficir students. 

- To und<5fiine the continaoas oa« w, — — • " 
integration into other areas of the curriculum. 

- To familiarize participants with changes in 1) ASPIRA Coalerit Decree; 
2) mainstrearoing of L.E.P. exceptional ChHd; 3) BiUnfUSl Education 
laws; *») Prdmbtiohal Gates; 5) Motivation in a lessoh. 

- To provide participants with creative ideas and materials for the 
development of biUngoal Instructional materials In bilingual read- 
irig/mathem.9t[cs and E.S.t. 

- To suggest ways of integrating math into other areas of the curricu- 
1 urn. 

- To expose participants to tftie basic considerations for developing 2 
diagnostic and prescriptive approach to reading. 

- To provide participants wi^th necessary information for the structure 
and implementation of teaming centers. 

- To expose participants to the use of rwdia in the classroom as a 
learning instrument. 

- To provide participants with classroom mahagcmcht techniques and 
recbrfilkeepr.ig ihfbrmatiai. 

- To provide participants with different methods of teaching E.S.L. 
and of Its Integration into other curriculun areas. 
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Session »1 -— Febr ua ry 7> 19BS 



Top 5 c : 

time : 
Topic: 



Imprbyihf Writing Skills In 
Engl ish/Spihlsh 

S :00-12:QQ 

Compos! t ion- £6n tent and 
Timf ng 



Instructors ; 



Time: 1:00-3:00 



Top i c : 

Time : 
Tbpi c: 



n - February 1^, 1983 

Key Srawnat I cal Considerations instructor: 
In Engllsh/SpanisH 

9:00-12:00 

Iritcgriting Writing (Engl Ish/ Instructor: 
Spanish) into other Areas of 
the Curriculum 



Time: 1:00-3:90 



Topic: Culture as Part of the E.S.t. 
Curricul^ii 

Time: 9:05-^2:0^ 

Topic: S»nplc Topics for Creatii/e 
Writing Activities 



Eugenia hontalvo 
Mi r I am Moreno 



Instructor: Julio Pcdraja 



CeJia H. beigado 



Fernando Crespb 



Instructor: Eugeriia L. Montalvo 



Instructor: Julio Pedraja 



Time: 1:00-3:00 



Session IfU - Harch U.-OS&i 

Topic: The Use of Rdle-playing and 
Puppetry in E.S.L. Instruc- 
tion 

Time: 9:00-3:00 



Instructor: Fernando Crespb 



Session ^5 - M a rch 21 , 1983 

topic: Structure and Is^lementation 

of Learning Centers: Develop- 
meht of Bi lingual Reading/ 
Mathematics Material 

TiiS^: 9:00-3:00 



instractors: Julio Pedraja 

Eugenia Montalvo 
Fernando Crespo 
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Session 16 ^ April 11, T983 



Topic: Important Irifdrmatlbri on: 

1) ASP IRA Consent Decree; 

2) Kai nstreami ng of the 
t.E.P. Exceptional chilS I 

3) Bi lingual Edacatibn laws; 
^) Promotional Sates; 

5) Hotivition in a lesson 

Time: 9:00-3:00 

Session tl - April 18, 1983 

Topic: Basic Considerations for 
Developing a Diagnostic 
and Prescriptive Approach 
to Reading 

Tfne: 9:00-12:00 

Tbpic: Word Recognition and Com- 
prehension Skills; Dcvcjop- 
ihg/Administering ah informal 
reading inventory 

Time: 1:00-3:00 
Session l8 - ^tW 25, 19j3 

Tpptc: Classroom Management and 
Recordkeeping 

Time: 9:00-12-00 

topic: The Use of Media In the 
Ci ass room: A media 
Experience 

Time: 9:00-3:00 



Ihstfuctdrs: Eugenia Mbntalvo 
Hilda Sbrreil 



instructor-: Eugenia Montatvo 



Instructor: Fernando Crespb 



Iristructdrs ; 



Instructors; 



Fern an do Crcspo 
Yvctte Ortega 



Cel ia H. Delgado 
Julio F^edraja 
Rosa Garci^a 
Isabel Rios 



Session #9 - May 2, 1983 

Topic: Ihfonnal Testing-Math and 
Math Grouping » Classr^ibm 
Management 

Time: 9:00-3:00 



instructors: [sabel Rios 
Rosa Garcia 



r 

-s 
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Session #10 - Ma^, 1983 



Topic: Development of Survival <its 
for teadiing R»:ad?ng/Math/ 
ESL/Bilingoal Virlting 

Time: 9:6o-3:C*0 
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Fernando Crespo 
Eugeh i a _ htoh ta 1 vo 
Isabel Rios 
Rosa Garcia 
Yvettc Ortega 



BiLINGUftt PUPIt SERVieES 
DISTRICT WORKSHOP II 



APPENDIX I 



-teld instructional Specialists: 



lufenU Mental vo - f^lrtan Kccro - 
Fernando Crespo 



Date: October l8, 1982 



DISTRICT 



RQOH 



TIME 



Sth Floor 
Conference Arcn 



9:00 • 3:00 



^ i H D A 



Parents Conference - November Sth (9:00 - 5:15) 



A. Grouping 

1. Level B - Grade 1 - Eugenia Hon talvo 

2- tcvrel C - Grade 2 - Fernando Crespo 

3. tewel t - Grades 3 and k - Miriam Moreno 
tevel 2 - Grades 5 and 6 - Miriam Moreno 

B- Testing Instructions 

!• Frustration ieyels of examiners and pap Hs 

2. Exam levels and prospective sub-tests 

3. Number of items per test 
Testing procedures 



a. testing conditions 

b. timing scfiedule 

c. s»tip1e test items _ __ _ ^ 

d. sequence of cxaff«: English, Math^ Spanish 



Coffee Break (10:30 - 10:^6) 

ilh tesson Planning _(10:^0 - 12:00) 

Creative Writing Experience - Tofitc : Halloiveen 



j|. Orientation oh C.T.B.S. Exam 



(9:15 • 10:30) 



t a ii ^ H- 



(12:00 - 1 :00) 



V, Materials Development (1:00 - 3:00) 
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BILINGUAL PUPIL SERVICES 



DISTRICT WORKSHOP ?'2 



Field Instructional Specialists: Eugenia Montalvo, Mi ri an Moreno //^^ ^ 

Fcrhahdb Crcspd 




bate: November 5, 1982 



mm 



TIME 



2nd rloor 
Conference Area 



1 . 

i t . 



t n . 



IV. 



V. 
VI. 



Group Dynamics 
Administrative Matters 

a. PupM Profile Sheet - items 0 ahd_E 

b. Attendan^ce Sheet - as of October 27, 19^2 

c. Update college data sheft 

d. Target list and class schedule 

Orientation of New Pupil Data Form 

a. Green - Level _B - Grade 1 

b. Pinfe • Level C - Grade 2 

c. Yellow - Level I - Gradcs_3 and> 

d. Blae - tevcl It - Gractes 5 ahci 6 

Standard Pupil Data Form 

a. print names 

b. alphabetiize 

c. use ink 

d. separate sheets for bridge classes 

c. total scores for English, Math and Spanish 

Material Devclbpsncnt - Topic: Thanksgiving 
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BItiNSUAt PUPit SERVICES 



DISTRICT WORKSHOP ?3 



Field Instructional Specialists: Eagenja ttontalvb. Hi riam Moreno^ 

Fernando Crespo 



Date: December 10^ 1982 



DISTRICT ROOM 

42 5th Floor 9:00 - ] 

Conference Area 



A ££H[£ A 

I . Group Dynamics 
11, Administrative Matters 

A. Mr. Pedraja - Assistant Director 

B. Hfs. Caraballb - Payroll Secretary 
Hi* Field Instructional Specialist 

A. Fonral Observation Schedules 

B. Other Progranrsat ic Matters 
jy. irtaterisls Development 

Chr«strr-a^ tuhch«oh 
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BitiNSUAt PUPIL SERVICES 



9 J STRICT WORKSHOP 



Field JnAtructi-Jf^". >J^f- *1 i st« : £ugeh[-. Monti Ivo, Miriam Moreno, 



Ferharidd Crespo 



Date: Janu«i'7 2t , 1983 



DISTRICT 



ROOM 



T!ME 



Zhd Floor 
Conference Area 



8:1*0 - 3:00 



A G E H a A 



I. .Group Oyn^nics 

II. Administrative Matters 

- college participation 

- releise time 

- teacher evaluations 

- Chance 11 Of 's Monitoring Task rc:r:> 

k M. i I S. 

III. Katerials Oevelopmeht 

- Hotivational Activity for an ESL lesson 
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Bi tiNGUAb PUPIl. SERVICES 



Field Instructional *:-.«cial i sts : Eugeni* Montalvo - Fernando Erespo 
Oace: Harch 1983 

ptSt!>iet ROOM 

1,2 5th Floor 8:i»b-3:09 

Conference Area 



A t N D A 

j. Sroup Oyhamics Jnteractlon 
ri. Administrative Information 

III, Sequenclal Steps for Develor-Ihg Writing SkMU 

V. Spring Holidays 

a. Easter Arts and Crafts Activities 

b. Coltural bareness: The Story of Passover 
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iC^KiHS^r UA5!Ki5 IS SPANISH 

srusmc ;^PWAcw To_TtAo< n^oi'nz 

itit LS<:u«E AITS \H THE HSTIVE 



•rtftflter: Csr^n C, Marin di Iricli 



PHASE I 

kiSTESINS/SPEAKiNS 



PHASE 11 
REA0IR6 READINESS 




SISHT SENTESCE* 

?:OCABUtARr STROCTyRE 



LlTERACt STYLES 
(spnft storifs# 

riddlts* rhyaes) 




EXP£RlE)<TIAt 
lACKSROUNO 
(ctt1t«ril 
iwirtRcss) 



S3UK0S 

(trwiffimHi 

seuhdii ._ 

intenslvt 

pftdales) 



PROSETIC 
APPROACH 



ECtlCTIC 
APPROACH 



PHASE it 




SISHT APPROACH 



SPELtSHG 
SRAMKAR 
PUnCTUATIO« 



CREATitE VRITIKS 

/ \ 

ioortJils poetry caapesltfony 



SitiNGiJAt FUPit SERVICES 



DlSTSl Ct WCSKSHOi' ?6 

r:eid I rist rue tldhai Specialists: Eugenia Mcntalvo - Miriar. Moreno - 

Fisrnandc Crespo 

2sts: Apri ; 5, t =83 

DISTRICT J\HZ 

m 

1*2 Sth Floor 8:^0 - 3:00 

Conference Arec 



- ^ _____ ^ i 

Taller: ''tectura en Espanol - Metbdo^ogia_de_ la ensen." , oe 
tectura y Artes del Icnguaje eh la leh§ua v^r-:,3cula" 



Pf-e-^entadbra: Carmen E. Mar^?^ de Gricia 
Oi rectbra 6i 1 ingiJe 
Escuela 206 - M 



|. a £ £ 0 A 

A.M. Confercncia: 

fema: Lectura en Espanol - ''Metodolbg i'd de la chseJlanza de Lectura 
y Artes del lengua^e en la lengua verhacula". 

1. Ihtrbduccio'n al terria 

rtet6dbs_para la ehsenanza de Icctura y artes 3el lenguagc 
en Espanol 

I I r. hate ri ales • BernostracJcn 

- - - 

fV, Preguntas y dlscosion 
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r.n. Cenferencia: 

Tena: La ensenanza dc lecrura y Artes T^engwaje en Espanbl . 

a travel de la rmlslca, el drarra, la poesf^, y la 
Hteratura infahtM." 



i. Introdoccion 

It. Lectura y Artes del lengaajc usandc musica, drama, poesia 
y literatura infanti^ 

a) Hetodplogfa 

b) Raf^riaies 

_ f_ 

ill. bec^^t raci on 

IV. Trabajo dc grupos 
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NEU YORR CITY PUSUC SCHOOLS _. 

135 tivlNgsTeK! ii - .^i mm 512 

SROOKLYM^ rORK 11281 
OFFiCE OF BiLiNCi/Al EtitJCAtiOK 
BILINrUAL PUPiL SERViCtS 



.APPENblX j 



PARAPROFESS i QKAL EVALUAtiON 2Y FtEtD ! SSTRUCf 1 QHAL SPEC! AU: ST 
Period Cbvefing 



Narse of Paraprbfess lonal 



'■ (Last) 

^esirion HfcJd: Eagf-3tibnal Assistant ^ 

Sc.%cjl - • Distejc t 



~ [FfrstT 
- Edotationat Associate- 
Ci-ade 



Coepe rating Teacher 
Please rate the 



F.I.S. 



urtg the fbllbwinq scale: 



1-tinsatIsfactbry 2-Heeds tiaproveraent 3-Fair but has $h^ Intprbveinent ^-GobS S-Exceller.^ 



A. 



I^rrERPERSdNAL RELATtONS 



ParaproT«$^Iboa1's rappOi t with: 

a. papils 

b. cbbperating teacher 

c. Field lnstr«ctibnai Specialist 

d. program's staff 



RATiNS 



2. Plans and prepares wc-r** with 
cooperating te*cfi.er: 



COflftENTS 



3, Understands role of Field 

instructional Spcci !.! ist/ 
paraprofessfooal : 



FacHltates positive jroup 
Interiwtlon: 

a. at In-Service 

6i at Hbhth.W Workshops 



o ■ 
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i5 4 



rage '^T 

> 



5; HyiDENCE Cf c5rtMlTh£ST | 


RATING 


csmhekts 


1 Siiows Initiative in bbtaTnIng of 
, nakTng Ratertals, and doing 
research for the effective 
teaching of lessons based on 
yjupil ne^'is: 






3^?!^^j^t fates abilitv td olan* 
enrich and brgahlxe Icafhinf 
situatif^s: 


— ... . . > 


. : 

•- :. 


3* rorraal Uesscn £va!uat1oa: 






Cverall Infonaat l^vron £«raluatt ons: 








RATINS 


eORMENTS 


1. P^rtScip^tes iv^^^liuy V'r,x\(Sh>CpS 
cbrr'*p1ete5 assifned woric: 




- 


2. -^irtlcipatcs at in-Serrice 

and comptr;e$ assigned wof'fe: 






3, Wcnth\y Workshops: 
a. Attendance. 







FanctoalitY 



In-Service: 

a. Attendance 
PunctaaHtV 



a. Attendinct 

b. PuhctjaiUy 
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N I ST?v;;TI VE OSLiEATtOKS 



'^ainrajns lessen plan nbtebook in a 
neatt organized manner: 



2. Prepares concise lesson plans: 



3, Admiriisti'ativc reT'^ - ' ^i ,^. ^ 

— pupil logSj p* t nets i atten- 
dance recbrisi . " .:r-parapf1;fes'■ 
— - s tonal ^nfcrencws) ~ - 



Efficiently handles pre/pC' t testing 
and coitpletfon pupM test d^ta 
retrieval forms: 



5. Fulfills payroll bbHgalloos in a 
respon:s:ble manner: 



Cc-^ipties with regular lonv governing 
use of the progrsn's PinI 
Resource Llbraryj 



PROFESS iSNAt P0TEKTIAI 



1, bemonst- • % abfUty to as$unT^«i 
reS|?ori3 * 1 tty: 



2. a) Is able to ac r.i)'t c :^i$tructi vc 
erf ticiStS; 

t) Follows on Recdfwwhdit Ions 



RATING 



C(K«ENTS 



^verj 



EKLC 
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Aidlrlbr^al ^^brnrierts or the paraprofessfOTat 's overall perforaance and potential for 
reac.?»Ing. 



D)5te- 



I hav-t read and received s ^:opv of this eva!uat-on» 

E<Jwc4 ^ 1 bna t ?^v$^c I ite/A$s I $ tan r 
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Fielc Instructional Specialist 



Assistant Olrfsctor 



Prb^ject Director 
i^ri- ' ••< V'.iP -78- J 7 



iiSSOHPUH 

m t : 

Objective: 



Hocivatlbii: 




h'occdli rc; 



O 



C afftcs /Songs 



EKLC 



SI 



Procedarc: 



Procedure: 



Fol low-op ; 



Cantes/Sofig s 



IflLllcwup; 



1 



FrbccHun: 



on 



sii 



9i 



i^iPPENDIX L 



Grbu^ 1: FT el d i gnrncnts A' »s i tat ions 



tasks: 1- teview current procedures and fbrnts In Qatting field 

assignnnents and visitations. 

2. te^^ recoraocndations to imorovc services to field- 

coo5;35t rating teachers. 

SuJce Questions: 1. - a*^ 1(? ybu consider arc soeie of the most in^ortant 

ri^Ja niitds of prbgr»i paraprcfessionals assigned 
to part icfp^tlog scHobls? 



12, Wn^t r^comniendations vould you i7jake_ to .program staff 
to Improve field services, i*e. visits 1 

3, What chamges would you recbww^d, if any^ tn regard 
to Impfdv/Fng the following forms used in ttie field: 

a. Lesson plan 

b. Pupii log 

c. TMCfiier/p^araprbfession^ c> tisrenccs 

d. ASni hist rat fve check, list 

if soroebne docs ^<^t fdllw prescribed prdcec:4;r« 
whc t we ald you recoRvnend to address tHIs prbble?n7 



Gr'pup I: F?«ld Ass igranent$/'Vt''i tat ions 



Concerns Cit^d: 



R<ti:o*w«cndjt Ions: 



92 

-81- 



Group ii: Pay rol 1 /Latenesses and Absencef/hin; -Resource tibrary 



Tasks: 1. Exawire current program procedures and forms related 

tc a) payrdJl,. bj latenesses arid absences^ and 
c) Hi ni -Resource tibrary. 

2. Ma*e 5f>ecific recoroendations to liprcve all of 
the above-* cited areas* 

Guide Questions: U Wiat do you consider to be some of the mast important 

co«>cerf?5 regardirff: 



a. Payroll 

b. latenesses and Absef^ces 

c. Sini-Resource Library 

2. What rccoiSendati^Ofts would you Sake to 4«prdvc 
procedures In each of the cjted areas? 

3* tfhtt ^lartges woiitd you recaiwjiend, if any^ in regar 
to Iraproving the following forms currently used: 

41. Payroll 

b. 0^ liege attendance 

2> WontHlv report of latenesses and al^tences 

d. flifti^tesource library bddfcs/material sign- 

e>ut . sheet 

if s^y-i does fvbt^ollow pre^crib^d prbcedureSi 
whit vir^ld you recomm^d to ^drets this problem? 

Group H; i^ey roll/tati^nessijs r^i^ ^^eincir?/:*!' hi -Resource Library 



tM ^ary Re>drt 



Uor terns Cited: 



p.ecomrtiecida):ioo£: 
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Group Hi: Weekly In-Service 



Pfvle^^ current procedures us*iC ;<i the 5n-Service 

Hake rcccOT^'Sidations to injprbvc the In-Service 
pro^tm to better meet tHe ^iceds of the para- 
profess ica*H* 

in what pedagogical areas do you feci prograa 
participants neetS ojost guidance? 

How can the prog ra« meet the heeds of the experl- 
ehced non-experienced pariprdfcssiohals? 

What recowtiendations would yog i«kc to progr^c 
staff to itTiprove the quality of the In- f«r\ice 
program? 

What changes would you rccoRWKnd in th« h.n^lng 
areas: 

a. Fortnat 

b . Top i cs cove red 

c. Materials develqpmcr^t 

::roup Ml: In-Service — 



Suffwi rv Report 



Concerns Cited: 



Recc/^nmendat rO^^i : 



Suide Clues t ions: 1. 
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Sroup IV: Monthly Workshops 



Tasks' U *levlew current proce-'^ires used in the rtonthly 

Workshops. 

!• Hake fccbffncndatibhs to ift|>fovc the MonithlY 
Workshops to better meet the needs of the 
pa rap rbf es s s ona 1 s . 

Goide cities 1 1 OTJS : i. What do peroe to be the^mc»t significant 

purposes of the Hontnly Workshops? 

2. What needs shoatd be addressed at the Honthty 
Workshops I and hCM can the program meet these 
heeds? 

3. What rcconr»end&ticio would you nake to prcgri«i 
staff to ii^rbve the quality of the Hbothly Workshops 

4» What changes would yba rccoinrotnd in the fbllc^ing 
areas? 



a* Format 

b. topics covered 

c. Site siijection 

d. Katerial devclopflient 



Group tV: Hrnthly Workshops ~ 



eoncems Cited: 



RccbritiehdatFbfts: 
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Zroup V: Evaluation 
Tasks : 1 • 

2; 

Guide Questions: 1. 

2. 

3. 

Croup V: Evi tuition 

Concerns Cited: 
Recontneriditions: 



Exanine current prograia procedures and fbrn^ used 
to evaluate program cocnpdnehts and participants, 
i.e. paraprofcssional performance. 

^'^^.^P^^' ^' ^.^^^9?'*^"^^^'^^ improve evatoatibn 
procedures and forms. 

What do you consider to be some of the most in^ortant 
concerns regardifif : 

a. paraprbfessicKiai evaluations 

. by teaser _ _ 

. by Field instructional Specialist 

bi forwl lesson evaluations 

e. infbrwil lesson evaluation - * 

d. assessment of in-service/monthly workshops 

What reconiDcndations wduld yoc make to improve 

evaluation proc4edures to assess a paraprofessional *s 
performance in the program? to assess the in-service/ 
monthly workshops? 

What changes^ if any ^ would you recbnvnehd in regard to 
In^rovihg the fbllcwing forms currently used to assess 
pariprbfessibnal perfbrmance/quali ty and significance 
of training: 

a. teacher/Para. Evaluation Form 

b. F.I.S./Para. Evaluation Form 

c. jn-Servlce Evaluation Form 

d. Workshop Eviluatlon Form 
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Pedagogical Staff Develbpfrieht 
Calendar 



September 



2t 6.B.E; eonference • Goals and Objectives for FY 1 982-1 983. 
Octobe r 

8 0.B.E. Manager lal Tralnirrg Workshop 

1ft Flat Amcrics's P.R. eultaral Heritage Activity: 

the Flamenco Oance 

November 

6 0.B.E. Hispanic Parents Conference on Bilingual Education 

18 Hal 1 of the Board P.R. Cultural Herltage Activity 

19 b.B.E. Workshc^ - Bilingual Educaticm: Testing and 

Evaluation 

December 

- « 

6 e.e;NiY; Workshop • E.S.t. and language Learning through the 

Arts 

20 b.B.E. Christmas Around the World Cultural Activity 
January 

28 6.8.E. Conference: The BESiS Survey and Providing Technical 
^ Assistance to Sommanity School Districts (C.S.D.) 

February /• 

\7 EiS.D. #8X - Bilinguaf Edacatlon: t;E;P. Pupil Assessment 



March 
None Held 
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2 



Apr 1 1 



8 * Bilihguat Special Education: An Update 

^5 CS.p. #15K Pan Araerfcan Cultural Heritage Activities 

Integration into School Cufriculunj 



Hay 

19 O.B^E. Citywide Bilingual Curriculum 

21 9-E-S.£. - Introduction to Conputers {Pre-requisJ te to 

Four-Oay SKwner institute Ccwrsc July 
Teacher^s College f>dlumbla- Hispanic eolloqolora: Bilingual 

Education and the Private Sector 



June 



b.B.E. Citywide Needs Assessment Conference: Bilingual 
Education - 1983 and Beyond 
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